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ABSTRACT 

The purpose of this study was to investigate the 
usefulness of a procedure (a modification of the Delphi technique) 
for identifying raciaily-related probleas and achieving soae 
consensus on solutions to these probleas aaong students, parents, and 
the school ataff . The students who participated attended six classes 
which were 'T^&lected to provide a balanced cross <>secti on of students. 
The first v^ti the completion of an open-ended questionnaire 

designed to eliji.; racially-connected school probleas and suggested 
solutions. A second questionnaire was developed using the probleas 
aost frequently sssntioned by the different groups representing each 
race. Under each problea were listed solutions that were suggested by 
the respondents, as well as those suggested by the project staff and 
two consultants. This second questionnaire was distributed to the 
participants asking then to evaluate each proposed solution to a 
problea on a five-point scale, or if they felt that the stateaent was 
not a problea, they could check that alternative. A third and final 
questionnaire was to be adainistered to the participants, specifying 
the aost frequent response given to each solution. The third 
questionnaire was not approved by the principal and therefore was not 
adainistered. Even without the third questionnaire, this modified 
Delphi technique did provide a surprising degree of consensus 
concerning the solutions to aost of the probleas which were 
identified. (Author/JM) 



(Abstract) 



us PC^ARTWCNTO^HCAtTM 
EDUCATION 4 MELK A«E 
mATlONAt imSTtTurK 
COUCATtOii 

At Hi* f ^O'St^O* • -fc A Cw C*''S ON*. 
^^A»ED DO HCt MvFs Ak-.> «f PS*e 
S6*** Of * 'C SAT OMA^ i^Kt.i Tfo*- 
EDl.CA*» on ^'O'i * C^S '. w ^».>i v'v 



A Procedure for Identifying Problems and Solutions 



1»2 



in Desegregated Schools 



Noraan P. Uhl 
North Carolina Central tMlveralty 



O 

O 

VJJ 



A modification of the Delphi technique was employed In a desegregated high 
school for the purpose of Identifying racially-related problems and achieving soma 
consensus on solutions to these problems among students, parents, and the school 
staff. An open-ended questionnaire was administered. This was followed one month 
later by a second objective- type questionnaire which Included the problems most 
frequently mentioned on the first questionnaire, as well as associated solutions 
suggested by the respondents and consultants. These solutions were rated by the 
participants on a five-point scale (excellent, good, fair, poor, not a solution). 
A third questionnaire was constructed which was identical to the second question- 
naire except that the **best" solution (as determined from the responses to the 
second questionnaire) was identified and the participants who did not agree with 
this best solution iaad an opportunity to give their reasons. 

The first two questionnaires were administered to all groups; however, the 
third questionnaire was not approved by the principal and therefore was not 
administered. The reasons for this are discussed in the conclusions. The results 
from the second questionnaire indicated a high degree of consensus concerning the 
solutions to most of the problems which were identified. These best solutions are 
circled In questionnaire 3 given In Appendix C. The Importance of each problem to 
black and white respondents is given In Table 2. 



Partial support for this study was obtained from the General Administration 
of the Dhlverslty of North Carolina through thi» Urban Studies Grant to North 
Carolina Central University. 
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Paper presented at the Annual Meeting of the American Educational Research 
Association, Chicago, Illinois, April 15-19, 1974. 
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A PROCEDURE FOR IDENTIFYING PROBLEMS 

AND SOLUTIONS IN DESEGREGATED SCHOOLS 

Norman P* Uhl 
North Carolina Central University 

It should be recognized that school desegregation has brought social 
change and conflict which have sometlnes disrupted basic cultural adaptations 
and patterns of behavior for majority as well as minority students and school 
personnel. Accordingly, It Is necessary to understand how this social and 
cultural change and conflict within desegregated school environments has 
affected the adjustment and development of students, and may ultimately 
determine the level of organizational Integrity and equilibrium of given 
schools, school systems, and entire commmltles. 

For example, education of majority and minority students In segregated 
schools established differential loyalties and attachments to particular 
school symbols and traditions; differing styles of dress, language, and 
behavior; and differing patterns of social Interaction and friendship. More- 
over, teachers and administrators In separate systems established themselves 
in particular professional roles, status hierarchies, and leadership 
positions. These established roles and positions were significant— not 
only for the teachers and administrators themselves, but also for the stu- 
dents who viewed and related to the teachers and administrators as authority 
figures, advisors, role models, etc. 

These established conditions and adjustment patterns within the separate 
schools were relatively stable, and students and school personnel generally 
learned to accept them and expect them on a continuing basis. But then, 
when schools were desegregated, many of these established conditions were 
changed. For some students, typically those in minority groups, there were 
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changed facilities, teachers, curricula, and activities; traditions were 
broken, established loyalties were disrupted, relationships with particular 
school personnel were often interrupted. Moreover, all students In newly 
desegregated schools were suddenly exposed to culturally different styles and 
practices which they could not understand or fully accept. And most Impor- 
tant, perhaps, there were In desegregated schools close daily contacts with 
members of another race, contacts which could mean frequent and continuing 
exposure to racial discrimination, conflict, and/or hostility. 

Under these changed conditions, many of the students* previously 
established expectancies were Invalidated. Faced with n&t experiences, 
students could no longer anticipate, understand, or adapt to given conditions 
in the school environment. Thus, new educational environments, which were 
generally Inconsistent with the students* expectancies or incongruent with 
their established values and Interests, could produce maladjustment, including 
dissatisfaction and rejection of the school. 

In many individual cases, this maladjustment might be reflected by 
reduced academic motivation and achievement, and ultimately ceuld create 
apathy and result in withdrawals from school. When such disruptive changes 
and negative experiences were shared by a substantial number of students, the 
feelings of dissatisfaction and hostility could result in protests, disrup- 
tions, violence, or boycotts in the schools. In turn, these manifestations of 
social disorganization within desegregated schools may be upsetting and 
threatening not only to minority students, but to majority students, teachers, 
administrators, school boards, and parents as well. 

One of the biggest challenges is to develop a procedure for Identifying 
the problems that exist at a school and solutions that will be acceptable to 
all groups (students, school staff, and parents of all races). It was the 



3- 



purpose of this study to investigate the usefulness of a procedure (a mod- 
ification of the Delphi technique) for identifying racially-related problems 
and achieving some consensus on solutions to these problens among students* 
parents, and the school staff. 

Method 

Subjects , Students participated who attended six classes which were selected 
to represent all grade levels (two classes from the 10th, 11th, and 12th 
grades) . These classes were also selected by the school to provide a balanced 
cross-section of students (black and white, academic and nonacademic, high and 
low achievers). Since the school's student body was about 22 percent black, 
selecting participants by classes led to the inclusion of more white than 
black students. Procedures that would ensure a greater percent of black 
student participation were not acceptable to the school administration. 

Approximately 75 black parents and 75 white parents were randomly chosen 
from the school files. The professional staff of the school (about 65) were 
all asked to participate. 

Procedure . A modification of the Delphi technique was employed. The first 
step was the completion of an open-ended questionnaire designed to elicit 
racially-connected school problems and suggested solutions (see Appendix A). 
A second questionnaire was developed using the problems most frequently 
mentioned by the different groups representing each race. Under each prob- 
lem were listed solutions that were suggested by the respondents, as well as 
those suggested by the project staff and two consultants. This second 
questionnaire was distributed to the participants asking them to evaluate 
each proposed solution to a problem on a five-point scale (excellent, good, 
falr» poor, not a solution), or if they felt that the statement was not a 
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problem, they could check that alternative and not rate the solutions. 
Appendix B contains this second questionnaire. A third and final questionnaire 
was to be administered to the participants. This questionnaire was to be 
identical to the second questionnaire except that the most frequent response 
previously given to each solution would be Identified, and those participants 
differing from the most frequently selected response would be asked to briefly 
provide one or two rea'^ons for their opinion. 

The school and participants were assured that all data would be reported 
by group and that Individual responses would be held In strict confidence. 

One classroom period was devoted to the completion of each questionnaire 
by the students. Participating parents and staff were given five days to com- 
plete each questionnaire and were asked to mail them directly to the author. 

Results 

The first two questionnaires were administered to all groups during the 
middle of March and April; however, the third questionnaire was not approved 
by the principal and therefore was not administered. 

Table 1 indicates by group the percent responding to the two question- 
naires. All students who attended class during the days of the administrations 
conq>leted the questionnaires. While none of the six classes had an unusual 
amotjnt of absences, the absences account for the percent returned not being 
100%. Table 1 also indicates that the percent of black students enrolled in 
these classes (16%) was less than the percent of blacks in the student body 
(22%). While 150 questionnaires were mailed to 75 black and 75 white parents, 
about 20 percent of those sent to black parents and about 5 percent of those 
sent to white parents could not be delivered by the post office because of 
wrong addresses. Considering this, the percent of returned questionnaires of 
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those delivered Is somewhat higher for parents. However, the percentage of 
returned questionnaires Is still low for this group. 

The second questionnaire (Appendix B) provides a suaaaary of the responses 
to the first questionnaire. The twelve problens and many wf the solutions 
were obtained from the first questionnaire. Any problem was Included which 
was mentioned by more than one Individual. 

Table 2 presents the results obtained from the second questionnaire. The 
means of the five possible responses (1 « excellent, 2 « good, 3 • fair, 
4 - poor, 5 - not a solution) for ull black and all white respondents are 
given for each solution to each problem. The groups (students, staff, parents) 
for a given race have been combined since an analysis of variance comparing the 
means of these groups found they were not significantly different for any of 
the problems at the .05 level of significance. Also the percent of respondoits 
who considered the stated problem to be a real problem Is given by race. The 
problems are listed roug^tly In order of Importance, as Indicated by both races. 
In addition. Table 2 provides the ranks In parentheses for each solution by 
race; the lower the number, the better the solution. For each of the problems, 
the best solutlon(8) Is (are) circled. Three criteria were used to select 
these best solutions: (1) If a solution received the best ranking by both 
races. It was selected; (2) If a solution received the best ranking by one 
race and the second best by the other race. It was selected; (3) if no 
solution satisfied (1) or (2) , the solution with the second best rating by 
both races was selected. For one problem, none of the above criteria could be 
satisfied and It was necessary to select solutions with rankings of second and 
third best. 

While the percent of blacks and whites who considered each statement a 
problem varied considerably, the degree of agreement between the two races on 
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the solutions to these problems Is quite high. For six of the twelve 
problems (2, 3, 6, 8» 9» 12), both races chose the same solution as best. On 
three more problems (4» 10» 11) » the solution rated best by one race was rated 
second best by the other* and vice versa. Of the three remaining problems 
(1» 5, 7)» the solution rated best by one race was not rated as a good solu- 
tion by the other race. However* for these three problems it was possible 
to identify at least one solution that was rated reasonably high by both 
groups (usually second best by both groups). 

The third questionnaire would have provided this information to the 
participants and would have permitted them to express their views especially 
if they felt that the proposed solution would not work. Appendlie C provides 
a copy of this third questionnaire. 

Conclusions 

Even without the third questionnaire* this modified Delphi technique 
did provide a surprising degree of consensus concerning the solutions to 
most of the problems which were identified. While the principal did not 
give any specific reasons for not permitting the administration of the third 
questionnaire, he may have felt that the feedback of this consensus would 
place too much pressure on the school to Implement these solutions. Although 
the solutions had been previously cleared with the principal to be sure that 
they were feasible, perhaps even more time should have been devoted to ex- 
plaining the Implications of the results of the study to the school. This 
type of research study provides feedback of results to the participants as a 
part of the study, and therefore cannot be contrclled as much as some school 
administrators might desire. 

The percent of returns from the staff and parents could possibly have 
been improved if the principal had joined the project director in signing a 
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letter accompanying the questionnaires. In general, many of the parents 
of black students were from Ion socioeconomic levels and had more difficulty 
in completing the questionnaires. It would probably be necessary to conduct 
interviews to obtain a better response from this group. 



Table 1. Number of Questioanalres Sent 
and the Nuiid)er and Percent Returned 



Group 


Sent 


Returned 

01 09 


ucuaencs DxacK 


24 


18 (75X) 


17 (71X) 


white 


120 


96 (80Z) 


105 (88%) 


Staff - black 


8 


4 (50Z) 


4 (50%) 


white 


57 


27 (47X) 


27 (47%) 


Parents - black 


75 


10 (13X) 


15 (20%) 


white 


75 


20 (27X) 


13 (17%) 


Total - black 


107 


32 (302) 


36 (34%) 


white 


252 


143 (57%) 


145 (58%) 
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STUDENT QUESTIONNAIRE 1 

Place a check in the blanks belo»* which describe your grade, sex, end 
race. Do not place your nana on this sheet. 

Grade: 10 11 12 

8*ce: Black White Other (specify) 

Sex: Femal e Mal e 

Describe soae inter-racial probleos which you have observed or heard 
about this year or last year at High School, and suggest what 

could be done to solve these problems or to avoid aiailar ones in whe 
future. You may use the sp&ce below as well as the reverse side to answer. 



PARENT ANU STAFF QtlESTCONNAISE ?. 



Please place a check In the appropriate blanks below which describe 
your srot*p» race> and sex. Do not place your name on this aheet. 

Group: Parent Student Staff Mtenber 

Race : Black White Other (specify) 

Sex. : Female Hale 

Describe some Inter-radal problems which you have observed or heard 
about this year or last year at High School, and suggest 

what could be done to solve these problems or to avoid similar ones In the 
future* Please be as specific as possible. You may use the space below as 
well as the reverse side to answer. 



Please complete and return this questionnaire within five days to 
Dr. Norman P. Uhl» Office of Research and Evaluation, North Carolina Central 
University, Durham, North Carolina 27707. 
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INSTRUCTZONS 

Die problM titich utr* aentiened mat of t« on thi first quttticnnaiM «« 
listed on the following im^n. Several eolutim th«t wm tuMMted ty ttutaitt, 
faculty, «nd pirentH also «r« listed. 

Please xvad each pcoblem oarsftiUy and then indioste how good you tJink eadh 
aolution is by plaeii^i a mntar fn» 1 to S inths bio* to Dm Itft or it. 

"1** msans you believe the s6lutlan it SNOtUMt. 
"2" iRMns you believe it is fpod. 
"3** means you believe it is fair. 

neans you believe it is peer. 
"S" nsans you believe it is net a solutian. 

You may not ofscee that a Stated prcbUtu i» « problMi «t your scteol. If that 
is the c»e, you may so indioste by placing • Chsflk in ths blaik to ths Itft of 
the statosent, "IMs is not « problaa at tiiis sehooi.** 

An BiMi|>le is Riven below. 

PROBLEM: Classes are too lax^RS. 

soumoeS: _2_ Buy trailers to seivs as extra dassrooM. 
«t Build «i additional school. 
Jt_ Oonduct double sessions. 
_l_ iJtM ths schools 12 Months a year. 

This is not a problfln at this school. 

In this c»3nf>le, the peroon rsspondine believM that using ths sdhe^ 12 amths 
n year is an ♦'xrv.nriit (1) solution, that buyii^ trailers to serve as mAvm 
' iAn>.iui«n {m a fgnod (2) solution, tviJ Uiat building sn addltienal adlBOl mA 

rrwvhM t rr^nh^ttr. ptiur (1) SOlutimS. 

tr ynu tifiiovc you rvm 9upi?«t a better 5iolution to a particular pvobUn ttm 
cviy of tlirx>w> listed, piMiHe use the badt of ths last pagai to ststa that aolutien, 
iiviicaiinr. tJ« roarber of tlie problem to whidi it rslates. 

IV ptt)blene and solutions start on the next page. Plaos ths a|)|>raprlat» nuriMr 
(1, 2, 3, («, or £) mxt io each soluticm to indleata how good a solution you 

think it is. 
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^•rouP: Parent; Student; Staff Nmber 

RAQ:: Black; «jite} Othar (Specify _ . 

Si3(: Fenale; Male 



1* PRDBliU: 



SOUmONS: 



QUESTIONNAIRE 2 

Some teachers^ regardadss of their csm raoa^ favor Odte students, 
and others favor black students. 

Ihere Hhould be more diversity in backgmnds of faculty 

ntenters* 

A human relations coRndttee should sponsor humn relatione 

vorkBhops and nretings for teachers oonosming this problm. 

Studento should be enoourag^ to report such problens to a 

l^prievanoe oouncil^ whidi sould investigate all ooo|»laints. 

Individuals or small j^roi^s should initiate dirussions 

with individual staff narbers. 

Ihere should be team-teaching inwlvijvi blade wA lidte 

teachers vK>rking tpfp^ther. 

School staff meoibers should initiate more infonnal oontacts 

vdt:i students. 



This is not a problem at ttds school. 



7. PROBLKM: 



Black stodents do not participate enouf^ in school activities. 
Some black students s^ they do not feel welooms to participate. 
Some t4iite students say few black students make an effort to 
participate. 

_ Specific requests should be made to individual blade students 
to participate in extracunricular activities. 

A period should lie set aside during sd»ol hou» for eirtra- 

curricular activities in order that those who live far fim 
school or have jobs after sdwol can participate. 

A conference of black and lAite students should be held to 

determine activities in which thiy could get together and 
Ret to know eadi otiier. 

Each extracurricular onwniaation should actively recruit 

blade students. 

Sl^ck students should maOce a greater effort to participate 

in school activities. 

A ^^^oom should be set aside at school where studmts can 

meet to discuss racial problems. 



'^11*5 \n not a problem at t^iis school. 
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PPDdlDi: There is fraquent diaruption in Hie hslls during br^ato betWMn 
classes. 

S0li/ITO^S: ^ Teachers should stand at Iteir doors ^.uring dmging of 
classes. 

Hunan relations oommittea should sponsor huwi rslations 

vioricshQps and meetings for students oonosming thla problm. 

Clear z^des should be astahlishiid snd omistrnt disdlpliM 

maintained. 

A student court should inwastigsta ocii|)laints. 



Ihis is not a problera at this school. 



PROBLEM: Black students are under-reprssentsd and out<*votsd in activitiaa 
because of tte schools's x^icial imbalance. 

SOLunCMC: Each extracurricular origaniMtion should acti^^ recruit 

black inonbers. 

A mimjTun peroentaisje of black student partlcipsnti tfiould 

be established to assure adequate representaticx) in all 

activities. 

White students should be enoouxv^jed to msppopt and vota for 

blad< stuctent candidates » and black studmt oandidates 
sliould be encouraf^ to seek iMte student support* 



This is not a problem at this school. 



PROBLDI: There are not enough courses and progranB whidi are of speciaLl 
interest and relevance to bl^ studmts* and whidi inform vhite 
stude-."^^ mre fully of the blade ejq>erienoe in /terican life. 

SOIXfTlc NS: There should be more diversity in cultuwl bacHgroimda of 

school staff smtb&cs. 

There should be greater eoiiMSis in oouraes on ths oontrl* 

butions of blacks. 

There should be special courses dealing with black histoty 

and culture. 

Their should be guest lecturers in classes and assenblias 

to di^^cuss the 5.istoryt culture, and oontrlbutioni of black 

people. 



This is not a problem at this sdiool. 
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6- PR0Bli?1: Students are too xwc^ and fi^t on the school buses. 

SOU/nONS: Clear rules shoiad be establishsd and oonsistimt disd^Xm 

naintained. 

. A paunent or school staff nwnbtr should bs nmign^ to rids 
eadx school bus. 

A student monitor should be hired to ride Mch bus* 

A hunan relations ocnrdttoe should sponsor huBian rslatlGns 

workshops and meetings oonoenxing tiiis problem. 

A student court should investigate all oonylaints of 

nusconduct on buses. 

Bus drivers should report all disturiMuioss to school 

officials. 



IMs is not a prdblm at this school. 



7, PROBLEM: Black students do not feel tty&y are a part of ^ sd^ool, and 
thc^forc they do not feel any loyalty to the school* 

SOLUnONS: there should be more blade staff nwnbars. 



Individual black students should receive specific requests 
to participate in extracurricular activities. 

A huRBn relations cmnittea should spomKsr huoan relations 
vMDTkshops and neetinfi£S oonoenting this problem. 

Activities relating to school spirit should be planned 
iointly by black and t4)ite students. 

A mininun peroenta^ of blade students should be sstablishsd 
to assure adequate black representation in all activities. 

A conference of black and vhite students should be held to 
find activities in vAiid) they could get together and get 
to know e&di other. 



Ihis Is not a problem at this school* 



8, PPOBLDI: In athletics, race sorotijnes counts more than ability. 

SOli/nONS: A hutan relations oormdttee should sponsor hunan rstlatiOM 

woiicshops and meetini^s oonoeming this problem. 

A grievance council should investigate all ooRplainta. 

A mininun percentaj^e of blade and v*tite studmts should 

be established to assure adequate representation in 
athletic activities, 

Individuals or small grtxjps should initiate discussions 

with individual staff members. 

Coaches should be instructed to select team menbeis on 

the basis of ability alone. 



This is not a problem at litis sdiool. 
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9. PROBL£M: Black students and white students, v4ien in gnsiqpSt ars lass 
friendly to one anoliier than on an individual basis. 

SOUmONS: There should be more "rop sessions*" involving studtnts of 

both raoes. 

Teachers should enq^hasise having etudantd work together 

across racial lines. 

A conference of black and vMte students should be held to 

find activities in \idA tfiey could R«t togetiwr and get 
to know eaudh other* 

Specific projects and activities should be plaimed to 

encourage black and vlute students to i^ork together in smll 
groups* 



This is not a problem at this school • 



10. PRDBIiH: Sane parents are opposed to integmtion, and th^ instill this 
opposition in their duldroi. 

SOLunOMS: A hxsmx relations oonmittee should sponsor hman relations 

Morkshope and meeting^s involving students* parents « and 
teachers of both races. 

News media should CTpha8i» the cjood aspects of desegi^gatim. 

Conferences between individjal part^nts and school staff 

menibers should be enooureged. 

A "rap session" between black and white students should be 

presented at an all-sdiool aMenbly to help oootet the 
prejudices of both XBoes. 

Discussion of racial problems within dnirch gro^xl and 

other religious groups should be encoun^. 



This is not a problem at this school. 



11, PW)Blf>1: At athletic events, there art frequent incidents of rsstroom 
hainassmr^nt, parking lot vandalism* and interracial fightings 
sornDtimes caused by students and sometijnes non-studsnts. 

'^^Tjrnnw?:: There should he security personnel on duty at all atiiletic 

events. 

Parking lots should have better lighting. 

Alcoholic bevereiges should not be pemdtted on the prondsest 

and persons ufho have been drinking should not be adnitted* 

Only students from the two oonpeting schools should be 

allowed to attend athletic contests* and they should be 
assigned tr> bleacher sections on opposite sides of the 
field. 



Thit is not a problem at this sctool. 
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17. PRODLD«: 



riany students of both races feel tt«t 8dxx>l officials 
discipline their race nore sevarely thm ths other ftjr th* 
r.aiw offenses, and that discipline Mner«lly is not cnfoixsed 
•Jdequately. 

Regulations and the prescril)ad piffdahcnnt for violatina 

them should be published and issued to all students and 
parents. 

Discipline should be enforoed equally for all students. 

Students and their paremts should be advised of tha dtamels 

open to them to appeal disciplinaxy measurvs they feel ar« 

unjust or excessive. 

Parents should be notified of all student misbehavior. 

A policeman should patrol the caofxis fran 8 a.m. to u p.m. 

daily. 

We^ns should not be allowed c« the oanpus. 

Gym locker rooms should never be left unattended. 

"J^i" is not a pmblon at this stSiool. 
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iNsrmiCTiONS 

Vh^ v.;im.« ptobI.>nu^ mil nolutlonf. Included on the prtvtoufi qutstlonmirt art 
inrhid'^d on thi:; third :tnd final Qtfgfitionnaijr» » Thlu la tli# momt iJiporteat 
of threr qu«??aioniv»ired. You Are probably curious about tha r#auXta of 
tht» : t ooriii quf^r.txonnrti r<*. The aolutlona nhich haira baan cirolad oa tha 
r«.il.>wtn^ i^trt^t. ^ntf* riinnlderf^rt by both black and nhita partioipaata 
(Miu«!«*Mt s r«iruHy, Hvi \^r^nin) to b#* apod aolutiona. Thara mm m fMftt 
.i<mI <tt .iKf-'m^'iiJ i.riwcr*n th*^ on th** Cholca of good aoltttiOM^ 

..n.. I irti II ««>rr fiwn nti^ ^oltttiun mm mtad highly by both groupo* llitrtforai 
|.tf • fiin* iirf»hl**fm.» rnori' than on*» nolutlon io clrclad* 

%it<M «.br.r-rvinp. fh«- .solution or *»oiutlon« to a problaii that ^ara mtad highly 
rv th.' r.iHlci|v«ntf , w »iould like you to again iadlcata hov good y«u think 
•virh solution ir, by placing a number froai 1 to 5 la the apaoa provided to 

th** l**lt of each f"<olutiont «here: 

••1" BiAanG you believe the aolutlon la a)tcalla.it# 
meana you believe it la good* 

•'V« m^ano you believe it la fair* 
meana you believe it la poor^ 
means you believe it la not a aolutlon* 

Do uot ^rforry about trying to remember how you rated a solutloi: oa the laat 
Hu»»ntionivaire» We aire interested in your praaaat opinion* 

IMWHTANT : If you do not believe that a aolutlon which haa baan olrolad Is 
II ,<ooii or **)fcrll»*ni solution, if poBaible, plaaaa briefly give ona or two 
r'^.monn why it i:« not a aoo<\ Molutlon. You may uaa the apftoa provldaA undar 

#*ACh ciiTl«»d rcilution for these conmenta* 

Yfu mjiy fu>i i^ree that a atated problem ia a pmMem at thla high achool. 
If :.Q. y^u mfiy indicate thin by placing a check in the apaoa to th# loft of 
the NtMirHHont, "Thifi in not a problem at thia achool." Plaaaa do not lata 
the oiu^ionn to i -.tntfrnrtnt which you do not faol la a prbblam* 

An •'x/impl'- if\ riv«*n bflow, 

rJC AMT'Lr. 

1 MOUUJM: Cla»r;e« are too lar^e. 

.solJiriONSr jZ Huy trailera to serve aa extia claaaraoM* 

Y Build an odditional achool* 

V Conduct double r.ptialona* 

JL ("-Qii the ^chpolc 12 ao^ha^a yfaf^> .rn^^t 

.j**,.* .\ r/ic <t -t^ c^Ti ^. 

Thift la not a problem at thia acbool* 



In thin example, note that the solution, *niaa tha aelMolm 1^ diotttha a yaar,*' 
is circJM. This mi^ans that on the second quaationnaira thia aolutlon m% 
rated aa the best of the four solutions. The person now completing thla tjjjlrd 
questionnaire rat^s each aolution. Thia person bellavea that buying ttailaitt 
to serve %s extra claasrooms is a good (2) solution and that tha raaalniag 
solutions arf^ poor (^}. Since thla person did not agree that tha circled 
solution was an excellent or good solution, the person indicataa hla raaaoMt 
'^Students And teachers need a two aK>nth vacation. Summer la tha baat timo 
for a vacation**' 

Th'* problems ..olutions start on t^e next page* Place tha appropriate 
number (1, 'f\ ^« or b) next to e^ch aolutlon to indicate how good a 
<olution /ou think it xc* If you do not believe that a aolutlon which haa 
been circled is a <rood or excellent r.olutlon, if poasibla, give ona or two 
reasons why it i.s not a good solution* 



THIS ar-STlONWAIJ« USUALLY TAKiS ABOUT 30 MIHrmB 



TO COHPLETB 
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GROUP: 

RACE: 

SE9(: 



Black; 

FmoOe; 



Stutent; 
VMta; 



Staff 
Otmr (SpMify 



1. PfV>BLI2i: Sqm tMchmt rtgardlMS of thiir om MMt favor iMta •tiadmtSt 
and othars fawor hlacfc atuAmta* 



SOUffIO^S: 



lhare «ihQuld ba aora divaraity in backpcwte of faculty 



jhHmm ralationa ooBadttaa <hoMld tponaor hmm 
^wr te h o jp a anJ wwitiniBi fior taacNaea oonoanilna thia proMwi* 




Studtnta ihould te amoumftd to npert aueh pnUaM to a 

Rriavmoa oouicilt uhkh aoiOd Invattliata all <wvaalnefiB» 

Zndividuala or amll creqpa ahould Initiaca diaouaaiana 

%iith individual ataff aataa. 

lhara ahould tavHtaactilnK imoavif^ ViMk and lAlta 
taachara wstdng tORPthar* 



School ataff 
iifith atudifita* 



ahould inltlata 



infbciMl oontaota 



This is not a problam at thia adiool. 



2. nOBLIT: 



Bl^ studenta do not pirticipata mmfft in achool aotlvitiaa* 
Sam black atudanta aay thiy do not faal walooai to pstio^ati. 
Seme white atudtnta aay tmt black atudmta Mka an afHort to 

participate. 



pacific requiata ihould ba aadt to individuil blaok atudmta 

to partlcdpata in axtraeiBvicular aotlvitiaa. 

t% period ahould ba aat aaida durinct adhool houra Itar aiccr^ 

curricular aetivltiaa in order tfiat thoaa who live far ttmj 
/schoo l or hava joba after achool cm pgttctprti* 

A oonfamoa of black «id ahita atucimta ahould ba held to 

detennine activitiaa in Oileh th^y oould mt tsfMhar and 
jjet to know each other. 

Each extracurricular oi«Kiiaaticn ahould aotl^vly racniit 

black studmta. 

Black atudnta ahould aeto a freatar af ftrt to partiolpaiSa 

in achool activities. 

A roan should ba sat aside at achool where etudsnta cm 
to dtacuea racial ptdtilawi> 



Thin is not a prablem at this achocl. 
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J. PIMLBl: Thttw ia ft«iu«t dUrq>tion 1ft tJ« hill» Aatol taPM* J^tHiin 



SOUmGNS: 



Itachnv •houXd ttMd ct thilr daort a«ini cdMftat of 



MKtaihflps •«! «Mtli«i far ttu JUi ooncwnim t>>it jBiidw 

A «tudmt omot itould imwttliKfei oo^lilntt. 
TW« it not a prablM at iMi •*ool. 



of iSw tdMoU't moiil iriMlma. 



black 



\t» MttfAiSwl to mm admuMi ri|iriM«t«d» ^ 

y^iyltlto.^ 




This is not « ptrobUn at thii aehool. 



stutets nors fuUy of ths Ma* ta^meimnca in Minai uxs. 



SOLWIOKS: Thsw ahauM be Biors dl«ii«lty In oatuwl badv»«^» 

adteol staff sNstoavi. 

Thsrv steuld bs ffpsatsr «B|lia«ia in oowass on tf» oonOd" 
buttons of Uadea. 

•SSSd sBseial'oouwaa daali»» with Made hia«q?) 



.flhars 



'and cultura* 



Thaw ahouKJ bs ^t Isatiawa in 

to diaoMB tha hlatoiy» eultura* mA oantraMtunt of 9um 

paopla. 

Thia ia not a prctim at thla adnol. 
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0^ 



7. nemoh 



I. muNi 



Stuteits tn too icM^ and ti^ on tTw Khool buMi. 

dttir nilM ihould te mMiUmA «id oent^tint dlMiplM 
Mdfititaid* 

_A p« ytt qr tqheol staff laiv rimdd iNlyiM IB 

A Btulait MBnlter ihauld to hind to vMi mti im» 

mtaiiopB and naitljifi momlns wLb ^nUmu 
A studwt omrt timild ImittlaKto aU oavlaiiiti of 



IMa la Mt a pB«U«i «t tills sdlieol. 



lU* stuMits d» not M ttMy ava a part of ifta adM&t and 
tfMnfeN thiy 4» not foal «y l^ty ta ^ sohoel. 

1h«f stouM to nra staff ntet. 

Mivldual Ua* stutaits ihouU steslw spsaifla itvasts 
ta pvtloi^ita in aNtvaaiiflaulflp aattvltiss. 

■^!*f!y_'f' '*^* ^.9 "''' *^-*W "^^ ipawflf ham galattani 
MBilshDpi and snatlnia osnsMnlmi this pnUsi* 

Aativitias vslstint to sdlml spirit slmad to pteswd 
)oiRt]y fey Ua* and Hdta studm. 



^tp assMw adi qu at s Maafc iM »dii nni« * to •!! tOdMitim* 



find astivltias in idtidh itny ssidd fst ttptfar ail pi 



Viis is nst a pnblan at Hiis sdMOl* 

h ctfOstiaSi nm ssairtias oswiti mf tfiai Aility. 

_ A hmm vsUtiens oomlttss rtnuU ssonNT hUMi mHHm 
i«Mopi and nstii«p SBMsmliV Ma iNMaib 

..^ A pdavM aaineil tfwdd inMstljNs iU soipliiRti* 






^ Ms is nst • vtdblm at Hiii itfisdl. 
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PTOBUH: Black studentti and white itutentt. Whan in ffcupt, era liM 
friendly to om mother that on m IndivldMQ. bitit. 

SOUmOMS: ftBwre ihowlfl be wan "rip ietitot" Invoivtat ttuattl ^ 

(botii reofi*^. — - - 

Itedwm thould «if<iMi» hewing ttudmtt wedt topttMS* 

eevoM r«Qi«a. liiM. 

A aoru5er«noe of black «nd Mkiti ctudMits ihould bt htld to 

find «etlvltiet in whidi tf«y could pt topthip mA pt 
tt> know MGh other* 

„^ Specific projects and sotivltitt rtmiXd bo plamsd to 

enosunfi bUok and whitt studHiti to woifc toplhir In Msll 

l?[t)UpS. 

This is not • problaM ait this lohoOl. 



TfOBUH: Sam parent* ara oppcaad to intHnrtlont and thiy instill Ihi* 
litien in 



opposition in their diildran. 



SOUmGNS: 



w o ri cs h o p s «id asstiiv invol^ni studanttt panntSt and / 
^teschiis of both »»o— - 

Nous nsdia ahould aaiahasiak ths flood assets of iSiiagi iflittiiu 



Oonfanmoss be ti isa n individual paraits and school staff 

Should be enooun^. 



A "rap sasaion" betwaan blaok and white studants should 
'pMsentsd at an all-achool aiaiatily to halp eostet ths 

Iprejudioss of both 



Discussion of rsoial pi olil—i witfiin dsodi lamupt «d 

other rsligious groMps should bs 



Ihis is not « problam at this sdieol. 



PROBUSf: At athletic evsnts* there are ft«quant inoidants of 

haraesRwitt parldng lot vmdsllaait mA intsrrsoisl fl|hting* 
sametlmM caused by studmts md anntlMS tiy non-studoits. 



fVMjrrrnNR: /liwre ahould be sscuri^ psrsonnsl on duty at all athlatle*) 
levants. ^ 



,^^>rartdjf^ lota ahould hav bettsr Ij^tiij^ 



Aloaholic beveraoaa ahould not bs psrailfc s d on ths 
and persons who Ksms bean dHnfdng tfieuld not bs sdidttsd. 



<My studMits fttm ths two oavstii« schools should bs 

sllcMBd to attand sthlstio oantasts, aid th^ slvuld bs 
assi^ to blescher seotions on opposits fldas of ths 
field* 



Ihia ia not a problam at this stfMa. 



FROBUE^t MMy studants of boUx races fsel thftt ichool offieUla 

diacJ^im tiwir rao* mf Mv<n«ly thn thi ethtr for th> 
MM off«raM, mA that disolplira pnmUy li not mtaraid 
•diquBttly. 

SOUrnOS: RtsuUtlom «nd th« prMorited puniahMRt tat vloUiting 

thm ihould be pultUshwl «tf iamad to «U ttuteita and 
pomtta* 

(Discipliiw ahould be anfbroad «i|uaUy for all atudwrtaT^ 

Student* and their parmts ahauld be adviaad of tha ehmala 
open to than to appeal diaoiplinaiy leaaauraa thqr faal are 
wijust or eMoeaaive. 

Parents ahould be notif lad of aU atudent aditahawier. 

A II iHriSBMi ahould patrol the OMpue fkoe 8 a.K. to H p.ai. 

daily. 

____ Weapons ahould not ba wllnjil on the OMpua. 
Gyn lockar room ahould never be left unattandad. 



This is not a probl«n at this adiool. 



